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Overview of Teacher Work Sample (TWS)

The Vision

Successful teacher candidates support learning by designing a Teacher Work Sample that employs a range of strategies and build on each students’ strengths, needs, and prior experiences.  Through this performance assessment, teacher candidates provide credible evidence of their ability to facilitate learning by meeting the follow TWS standards:

· The teacher uses information about the learning-teaching context and student individual differences to set learning goals and plan instruction and assessment.
· The teacher sets significant, challenging, varied, and appropriate learning goals.
· The teacher uses multiple assessment modes and approaches aligned with learning goals to asses student learning before, during, and after instruction.
· The teacher designs instruction for specific learning goals, student characteristics and needs, and learning contexts.
· The teacher uses regular and systematic evaluations of student learning to make instructional decisions.
· The teacher uses assessment data to profile student learning and communicate information about student progress and achievement.
· The teacher reflects on his or her instruction and student learning in order to improve teaching practice.
Your Assignment
The TWS contains seven teaching processes identified by research and best practice as fundamental to improving student learning.  Each Teaching Process is followed by a TWS Standard, the Task, a Prompt, and a Rubric that defines various levels of performance on the standard.  The Standards and Rubrics will be used to evaluate your TWS.  The Prompts (or directions) help you document the extent to which you have met each standard.  The underlined words in the Rubric and Prompts are defined in the Glossary.

You are required to teach a comprehensive unit.  Before you teach the unit, you will describe contextual factors, identify learning goals based on your state or district content standards, create an assessment plan designed to measure student performance before (pre-assessment), during (formative assessment), and after (post-assessment), and plan for your instruction.  After you teach the unit, you will analyze student learning and then reflect upon and evaluate your teaching as related to student learning.

Format

· Ownership.  Complete a cover page that includes (a) your name, (b) date submitted, (c) grade level taught, (d) subject taught, (e) your university, (f) course number and title.  
· Table of Contents.  Provide a Table of Contents that lists the sections and attachments in your TWS document with page numbers.

· Charts, graphs, and attachments.  Charts, graphs and assessment instruments are required as part of the TWS document.  You may also want provide other attachments, such as student work.  However, you should be very selective and make sure your attachments provide clear, concise evidence of your performance related to TWS standards and your students’ learning progress.

· Narrative length.  A suggested page length for your narrative is given at the end of each component section.  You have some flexibility of length across components, but the total length of your written narrative (excluding charts, graphs, attachments and references) should not exceed twenty (20) word-processed pages, double spaced in 12-point font, with 1-inch margins.

· References and Credits (not included in total page length).  If you referred to another person’s ideas or material in your narrative, you should cite these in a separate section at the end of your narrative under References and Credits.  You may use standard form for references; however, the American Psychological Association (APA) style is a recommended format (explained in the manual entitled “Publication Manual of the American Psychological Association”).

· Anonymity.  In order to insure the anonymity of students in your class, do not include any student names or identification in any part of your TWS. You should also not include names of other teachers, administrators, VSU supervisors or the school where you teach.
Teaching Processes Assessed by the Renaissance Teacher Work Sample

	Teaching Processes, TWS Standards, and Indicators

	Contextual Factors
The teacher uses information about the learning-teaching context and student individual differences to set learning goals and plan instruction and assessment.

· Knowledge of community, school, and classroom factors.

· Knowledge of characteristics of students.

· Knowledge of students’ varied approaches to learning.

· Knowledge of students’ skills and prior learning.

· Implications for instructional planning and assessment.

	Learning Goals
The teacher sets significant, challenging, varied and appropriate learning goals.

· Significance, Challenge and Variety.

· Clarity.

· Appropriateness for students.

· Alignment with national, state or local standards.

	Assessment Plan

The teacher uses multiple assessment modes and approaches aligned with learning goals to assess student learning before, during and after instruction.

· Alignment with learning goals and instruction.

· Clarity of criteria for performance.

· Multiple modes and approaches.

· Technical soundness.

· Adaptations based on the individual needs of students.

	Design for Instruction
The teacher designs instruction for specific learning goals, student characteristics and needs, and learning contexts.

· Alignment with learning goals.

· Accurate representation of content.

· Lesson and unit structure.

· Use of a variety of instruction, activities, assignments and resources.

· Use of contextual information and data to select appropriate and relevant activities, assignments and resources.

· Use of technology.

	Instruction Decision-Making
The teacher uses ongoing analysis of student learning to make instructional decisions.

· Sound professional practice.

· Adjustments based on analysis of student learning.

· Congruence between modifications and learning goals.

	Analysis of Student Learning
The teacher uses assessment data to profile student learning and communicate information about student progress and achievement.

· Clarity and accuracy of presentation.

· Alignment with learning goals.

· Interpretation of data.

· Evidence of impact on student learning.

	Reflection and Self-Evaluation
The teacher reflects on his or her instruction and student learning in order to improve teaching practice.

· Interpretation of student learning.

· Insights on effective instruction and assessment.

· Alignment among goals, instruction and assessment.

· Implications for future teaching.
· Implications for professional development.


TWS Assignments and Rubrics
A. Contextual Factors

TWS Standard:  
The teacher uses information about the learning/teaching context and student individual differences to set learning goals, plan instruction and assess learning.

Task: 
Discuss relevant factors and how they may affect the teaching-learning process. Include any supports and challenges present that affect instruction and student learning.
Prompt: 
In your discussion, include

1. Community, district and school factors. Address geographic location, community and school population, socio-economic profile and race/ethnicity. You might also address such things as stability of community, political climate, community support for education and other environmental factors.
2. Classroom factors. Address physical features, availability of technology equipment and resources and the extent of parental involvement. You might also discuss other relevant factors such as classroom rules and routines, grouping patterns, scheduling and classroom arrangement. Use Appendix I: Contextual Factors Tables to be sure you collect relevant data and address instructional implications of each.

3. Student characteristics. Address student characteristics you must consider as you develop learning goals, design instruction and assess learning. Include factors such as students’

· characteristics - age, gender, race/ethnicity, language, culture, interests, special needs, achievement/developmental levels (Use Appendix II: Class Profile Form).
· varied approaches to learning - learning styles/modalities (Use Appendix III: Learning Styles Survey).

· skills and prior learning.
4. Instructional implications. Address how contextual characteristics of the community, classroom and students have implications for instructional planning and assessment. Include specific instructional implications for at least two characteristics and any other factors that will influence how you plan and implement your unit. Use Appendix I: Contextual Factors Form to show instructional implications.
After gathering data on your community and school district, focus on your class and your students. Remember that you are going from a large, general population to a small, specific one. Show how you know your students, their learning styles, their interests, their strengths and weaknesses, etc. 

Useful Web Sites
Georgia Department of Education

http://www.doe.k12.ga.us/index.asp
http://techservices.doe.k12.ga.us/reportcard 

Governor’s Office of Student Achievement Report Card (formerly OEA)

http://www.gaosa.org/ 

Directions:

Address all prompts in 2+ pages of narrative. Include table (Appendix I) to indicate classroom implications. Use Class Profile Form (Appendix II) and Learning Styles Survey (Appendix III) to collect data.
Appendix I Contextual Factors Tables
Example

	Data

Information about factors that provide the context for teaching and learning in your classroom
	Instructional Implications

Instructional implications for planning lessons and assessment (How do I consider the data and make adaptations in my lesson?)

	40% of students are visual learners
	Indicates that I need to use visuals in presenting information and in assessing students.

	
	

	
	


Appendix I-A Characteristics of Community, School District, & School
	Factors
	Community
	School
	Instructional Implications

	Location
	
	
	

	Population
	
	
	

	Socio-economic profile
	
	
	

	Race/ethnicity
	
	
	

	Stability of community
	
	
	

	Community support for education
	
	
	

	Other
	
	
	


	Factors
	School District
	Instructional Implications

	Political climate (funding, support, school board, etc)
	
	


In your description, select from the following terms the one that best describes the areas from which your students come.

a.  Low income, urban

b.  Middle or upper income, urban

c.  Low income, suburban

d.  Middle or upper income, suburban

e.  Low income, small town ( not suburban)

f.  Middle or upper income, small town (not suburban)

g.  Low income, rural

h.  Middle or upper income, rural

Appendix I-B Classroom Characteristics

	Classroom Factors
	Descriptors
	Instructional Implications

	Identification: grade, content, time of day
	
	

	Physical features of classroom (significant for instruction)
	
	

	Availability of technology equipment and resources
	
	

	Extent of parent involvement
	
	

	Classroom rules and routines
	
	

	Grouping patterns
	
	

	Scheduling and Classroom arrangement
	
	


Appendix I-C Student Characteristics

	Characteristics of Students
	Description
	Instructional Implications 

	Age range
	
	

	Gender
	
	

	Race/ethnicity
	
	

	Languages spoken
	
	

	Various cultures represented
	
	

	Interests of students (generalized)
	
	

	Description of special needs students
	
	

	Achievement/developmental levels
	
	

	Learning styles/modalities (identify types and number of students)
	
	

	Prior learning and skills in relation to learning goals
	
	


Appendix II Class Profile Form

Use this form to collect data for the contextual factors table (Appendix I-C Student Characteristics).
1.
Level and content of the class

	Content
	Period
	Grade Level

	
	
	


2.
Age range ​​​​​​​​​​​​​​​​​​​​​​​​​​​______________________

3.
number of students enrolled in the class.

	Male
	Female
	Total

	
	
	


4.
number of students enrolled in the class in each ethnic group.
	Black

Non-Hispanic
	White

Non-Hispanic
	Hispanic
	Asian
	Native American
	Other

	
	
	
	
	
	


5.
NUMBER of students in each of the following language categories
	English proficient
	Limited English proficiency
	Migrant student

	
	
	


6.
NUMBER of students who have been identified as having each exceptionality.

	Hearing impaired
	Visually impaired
	Physically disabled
	Gifted

	
	
	
	

	Developmental disability
	Emotional/Behavioral

disability
	Learning disability
	English as second language

	
	
	
	


7.
PERCENTAGE of this class can be categorized in the following skill levels.

	Above average
	Average
	Below-average

	
	
	



Assignment to classes in this school is:


_____ Homogeneous


_____ Heterogeneous

8.
NUMBER of students with each learning style/modality

	Auditory
	Visual
	Tactile/Kinesthetic
	Mixed

	
	
	
	


9.
Provide a simple sketch of the arrangement of the instructional space (e.g., student desks, teacher desk, student work space, arrangement of centers).  Attach a seating chart with the students’ names.   

Appendix III Learning Styles Survey

Name: ___________________________

Directions: There are 11 incomplete sentences and three choices for completing each. Score the three choices by ranking them as:


3 = the choice that is most like you


2 = your second choice


1 = the one that is least like you

Your ranking should give a good description of you.

1. When I want to learn something new, I usually:

____ a. want someone to explain it to me.

____ b. want to read about it in a book or magazine or computer.

____ c. want to try it out, take notes, or make a model of it.

2. At a party, most of the time I like to:

____ a. listen and talk to two or three people at once.

____ b. see how everyone looks and watch the people.

____ c.  dance, play games, or take part in some activities.

3. During mealtime I:

____  a.  talk instead if eating, dragging out meals.

____  b.  eat food that looks good first, sorting by color.

____  c.  squirm in chair, may get up and down; often put too much in my mouth.

4. When I am angry, my first reaction is to:

____  a.  tell people off, laugh, joke, or talk it over with someone.

____  b.  blame myself or someone else, daydream about taking revenge, or keep it inside.

____  c.  make a fist or tense my muscles, take it out on something else, hit or throw things.

5. A happy event I would like to have is:

____  a.  hearing the thunderous applause for my speech of music.

____  b.  photographing the prized picture for an exciting newspaper story.

____  c.  achieving the fame of being first in a physical activity such as dancing, acting,

  surfing or a sports event.

6. I prefer a teacher to:

____  a.  use the lecture method with informative explanations and discussions.

____  b.  write on the whiteboard, use visual aids, and assigned readings.

____  c.  require posters, models or practice and some activities in class.

7. I know that I talk with:

____  a.  different tones of voice.

____  b.  my eyes and facial expressions.

____  c.  my hands and gestures.

8. If I had to remember an event so that I could record it later, I would choose to:

____  a.  tell it aloud to someone, or hear an audio tape  recording or a song about it.

____  b. see pictures of it, or read a description.

____  c.  replay it in some practice rehearsal using movements such as dance, role play, or 


   drill.

9. When I am making or working on something new, I like to:

____  a.  have someone tell me the directions, a friend or TV show; ask questions, talk

 during work.


____  b.  read directions, see a picture of completed project.


____  c.  work rapidly, hurry to get to the next step.

10. My emotions can often be interpreted from my:

____  a.  voice quality, sound of my voice.

____  b.  facial expression.

____  c.  general body tone, my body movement.

11. When in groups, I like to:

____  a.  raise my voice, talk at the same time as others.

____  b.  be quiet, watch more than take part.

____  c.  be either first or last in line; can’t wait to get moving.

Learning Styles Inventory Scoring Guide

Add up all the points in given for “a”, do the same for “b” items and “c” items.  If “a” responses has the highest score that indicates the student’s modality preference is auditory.  If “b” responses has the highest score that indicates a student’s modality preference is visual.  If “c” responses has the highest score that indicates a student’s modality preference is tactile/kinesthetic.  If all, “a,” “b,” and “c” scores are equal that indicates mixed modality preference.

Based upon results of student’s modality inventory, review the explanations below to help the student understand his/her modality preferences for learning new or difficult concepts.


Auditory learners use their voices and their ears as the primary mode for learning.  They remember what they hear and what they themselves express verbally.  When something is hard to understand, they want to talk it through. When they’re excited and enthusiastic about learning, they want to express verbally their response.  Furthermore, when an assignment is given orally, they will remember it without writing it down.  These learners love class discussion, they grow by working and talking with others, and they appreciate a teacher taking time to explain something to them.  They are also easily distracted by sound because they attend to all the noises around them, but ironically they will often interrupt a quiet moment by talking because they find the silence itself disturbing.  When they want to remember something they will say it aloud, sometimes several times, because the oral repetition will implant it in their minds.  When a teacher asks them to work quietly at their desks for an extended period or parents ask them to study in a quiet room, these request are difficult tasks.  For some auditory learners, their abilities serve them well in learning music, foreign languages, and in other areas that depend on good auditory discrimination (Guild & Garger, 1986).

Visual learners want to see the words written down, a picture of something being described, a timeline to remember events in history, the assignment written on the board.  These learners will be very attuned to all the physical things in the classroom and will appreciate a pleasant and orderly physical environment.  They will often carefully organize their materials and will decorate their work spaces.  They will seek out illustrations, diagrams, and charts to help them understand and remember information.  They appreciate being able to follow what a teacher is presenting with material written on an overhead transparency, handout or PowerPoint presentation.  They review and study material by reading over their notes and by recopying and reorganizing in outline form or mapping form (Guild & Garger, 1986, 1998).

Tactile/kinesthetic learners prefer and actually learn better when they touch and are physically involved in what they are studying.  These learners want to act out a situation, to make a product, to do a project, and in general to be busy with their learning.  They find when they physically do something; they understand it and they remember it.  They make take lots of notes to keep their hands busy, but they may never reread the notes.  They learn to use the computer by trying it, experimenting, and practicing.  They learn concepts in social studies by simulating experiences in the classroom.  They become interested in poetry by becoming physically involved in the thoughts expressed.  Many of these learners want to be as active as possible during the learning experience.  They express their enthusiasm by jumping up and getting excited when something is going well.  When asked to sit still for long periods, they fidget and are often labeled as behavior problems ((Guild & Garger, 1986, 1998).

Mixed modality learners are able to function in more than one modality.  In terms of achievement, students with mixed modality strengths often have a better chance of success than do those with a single modality strength, because they can process information in whatever way it is presented (Guild & Garger, 1986, 1998).

Contextual Factors Rubric

TWS Standard:  The teacher uses information about the learning/teaching context and student individual differences to set learning goals, plan instruction and assess learning.

	Rating →

Indicator↓
	1

Indicator Not Met
	2

Indicator Partially Met
	3

Indicator Met
	4

Indicator Exceeded

	Knowledge of Community, School and Classroom Factors
	Teacher displays minimal, irrelevant, or biased knowledge of the characteristics of the community, school and classroom.
	Teacher displays some knowledge of the characteristics of the community, school, and classroom that may affect learning.
	Teacher displays a comprehensive understanding of the characteristics of the community, school, and classroom that may affect learning.
	Teacher displays a comprehensive understanding of the characteristics of the community, school, and classroom Teacher demonstrates insight or deep understanding of how these factors may affect learning.

	Knowledge of Characteristics of Students
	Teacher displays minimal, stereotypical, or irrelevant knowledge of student differences (e.g. development, interests, culture, abilities/disabilities).
	Teacher displays general knowledge of student differences (e.g. development, interests, culture, abilities/disabilities) that may affect learning.
	Teacher displays general & specific understanding of student differences (e.g., development, interests, culture, abilities/disabilities) that may affect learning.
	Teacher displays general & specific understanding of student differences (e.g., development, interests, culture, abilities/ disabilities). Teacher has demonstrated a connection of how this understanding may impact student learning.

	Knowledge of Students’ Varied Approaches to Learning
	Teacher displays minimal, stereotypical, or irrelevant knowledge about the different ways students learn (e.g., learning styles, learning modalities).
	Teacher displays general knowledge about the different ways students learn (e.g., learning styles, learning modalities).
	Teacher displays general & specific understanding of the different ways students learn (e.g., learning styles, learning modalities) that may affect learning.
	Teacher displays general & specific understanding of the different ways students learn (e.g., learning styles, learning modalities). Teacher demonstrates insight or deep understanding of how to use these factors to help students learn.

	Knowledge of Students’ Skills 

And Prior Learning
	Teacher displays little or irrelevant knowledge of students’ skills and prior learning.
	Teacher displays general knowledge of students’ skills and prior learning that may affect learning.
	Teacher displays general & specific understanding of students’ skills and prior learning that may affect learning.
	Teacher displays general & specific understanding of students’ skills and prior learning. Teacher demonstrates insight or deep understanding on how to use these factors to help students learn.

	Implications for Instructional Planning and 

Assessment
	Teacher does not provide implications for instruction and assessment based on student individual differences and community, school, and classroom characteristics OR provides inappropriate implications.
	Teacher provides general implications for instruction and assessment based on student individual differences and community, school and classroom characteristics.
	Teacher provides specific implications for instruction and assessment based on student individual differences and community, school, and classroom characteristics.
	Teacher provides specific implications for instruction and assessment based on student individual differences and community, school, and classroom characteristics. Teacher demonstrates insight or deep understanding of how to use these factors to help students learn.


B. Learning Goals and Objectives
TWS Standard:  
The teacher sets significant, challenging, varied and appropriate learning goals and objectives.

Task 
Provide and justify the learning goals and objectives for the unit.

Prompt
1. List learning goals/objectives that will guide the planning, delivery and assessment of your unit. These goals/objectives should define what you expect students to know and be able to do at the end of the unit. Number or code each learning goal/objective so you can reference it later. Each goal/objective should state clearly what learning outcomes will be observed and how the learning will be demonstrated or assessed (criteria). They should not be described as specific activities. Each learning goal/objective must have an assessment criterion established before the assessment is given in order for you to determine how many students have met your criteria. For example:
a. Goal/objective: Students will identify parts of the water cycle 
b. Assessment criteria for the goal/objective: Students will identify 5 out of 6 items correctly for a satisfactory performance. 
NOTE: Each learning goal/objective is likely to have multiple test items.

2. Provide justification for your choice of learning goals and objectives. Elements of your justification should include at least

· significance, challenge and variety. Describe the types and levels of your learning goals and objectives. Types of objectives might include psychomotor, affective and cognitive domains of learning. Levels of objectives could include Bloom’s taxonomy.
· clarity. Each objective should clearly specify observable performance that indicates learning outcome and criteria.

· appropriateness for students. Discuss why your learning goals and objectives are appropriate in terms of development, pre-requisite knowledge and skills, and other student needs. Link your learning goals and objectives to the contextual factors you described in section A.
· Show how the goals and objectives are aligned with local, state, or national standards. Identify the source of the standards, standard number and text. Your objectives should be aligned with both the content standard (e.g. GPS or QCC) and the level of the objectives. Types of objectives might include psychomotor, affective and cognitive domains of learning. Levels of objectives could include Bloom’s taxonomy.
Your goals and objectives will be aligned with your instructional activities and your assessment plan. You will need to document how each objective is taught and assessed. If you have two objectives that refer to learning the parts of speech and recognizing gerunds but you do not have any activities related to this, something is definitely wrong with your design for instruction. Similarly, if you do not have any plan to assess the objective, something is definitely wrong with your assessment plan. On the other hand, your instruction and assessment should not “over do” any one objective at the expense of ignoring or slighting others.
Directions
Address all prompts in 1-2 pages of narrative. Include Appendix IV Learning Goals and Objectives Table.
Appendix IV Learning Goals and Objectives Table

	Goal & Objectives
	Standard
	Level or Type

	Goal: 1 - Understands the structure of U. S. government:

After studying the structure of U. S. government, the student will be able to list five functions of the presidency
	GPS or QCC
	

	
	
	

	
	
	


Learning Goal and Objectives Rubric

TWS Standard:  The teacher sets significant, challenging, varied and appropriate learning goals and objectives.

	Rating →

Indicator↓
	1

Indicator Not Met
	2

Indicator Partially Met
	3

Indicator Met
	4

Indicator Exceeded

	Significance, Challenge and

Variety

	Goals/objectives reflect only one type or level of learning.
	Goals/objectives reflect several types or levels of learning but 

lack significance or challenge.
	Goals/objectives reflect several types or levels of learning that are somewhat significant and challenging.
	Goals/objectives reflect several types or levels of learning that are both significant and challenging. 

	Clarity
	Goals/objectives are not stated clearly and are activities rather than learning outcomes.
	Some of the goals/objectives are clearly stated as learning outcomes.
	Most of the goals/objectives are clearly stated as learning outcomes.
	All of the goals/objectives are clearly stated as learning outcomes.

	Appropriateness For Students
	Goals/objectives are not appropriate for the development; pre-requisite knowledge, skills, experiences; or other student needs.
	Some goals/objectives are appropriate for the development; pre-requisite knowledge, skills, experience; and other student needs.
	Most goals/objectives are appropriate for the development; pre-requisite knowledge, skills, experience; and other student needs.
	All goals/objectives are appropriate for the development; pre-requisite knowledge, skills, experience; and other student needs.

	Alignment with National, State or Local Standards
	Goals/objectives are not aligned with national, state or local standards.
	Some goals/objectives are aligned with national, state or local standards.
	Most of the goals/objectives are explicitly aligned with national, state or local standards.
	All of the goals/objectives are explicitly aligned with national, state or local standards.


C. Assessment Plan

TWS Standard:  
The teacher uses multiple assessment modes and approaches aligned with learning goals/objectives to assess student learning before, during, and after instruction.

Task: 
Design an assessment plan to monitor student progress toward learning goal(s). Use multiple assessment modes and approaches aligned with learning goals to assess students learning before, during and after instruction. These assessments should authentically measure student learning and may include performance-based tasks, paper-and-pencil tasks or personal communication. Describe why your assessments are appropriate for measuring leaning. 
Prompt 

1. Provide an overview of the assessment plan, using the Assessment Plan Table (Appendix V). For each learning goal, list the assessments used to judge student performance, format of each assessment (e.g. performance-based, pencil-and-paper, personal communication, etc.), and adaptations to meet the needs of students. These adaptations should be related to the individual needs of students based on pre-assessment and contextual factors. The purpose of this table is to depict 
· alignment between the learning goals and the assessments in both content and level.
· multiple modes and approaches to assessment. Modes include pencil-and-paper, performance assessments, lab reports, research projects, etc. Approaches include pre-assessment, formative assessment and summative assessment. You should also include varied levels of assessment.
· adaptations based on the individual needs of students 
2. Provide the pre- and post-assessments that are aligned with your learning goals. To enable you to measure the amount of learning for your students, your pretest should contain objective items (multiple-choice, alternate choice, or completion) that are identical to items contained in your post-test. Your post-test may contain additional items that may be objective or subjective (e.g. essays). You should have two versions of each test that differ only in the sequence of the items. Students who take version A for the pretest should take version B for the post-test.

Clearly explain how you will evaluate or score pre- and post-assessments, including criteria you will use to determine if the students’ performance meets the learning goals. Include copies of assessments, prompts, and/or student directions, together with criteria for judging student performance (answer key, rubrics, observation checklist, rating scales, item weights). Also include the Test Blueprint (Appendix VI) that aligns each test item with the objectives and indicates the cognitive level (literal, inferential, critical).of each item. The purpose of this table is to depict
· technical soundness of the assessment

· clarity of criteria and standards for performance for each assessment
3. Discuss your plan for formative assessment that will help you determine student progress during the unit. Describe the assessments you plan to use to check on student progress and comment on the importance of collecting that particular evidence. Although formative assessment may change as you are teaching the unit, your task here is to predict at what points in your teaching it will be important to assess students’ progress toward learning goals.
Directions
Address all prompts in 2+ pages of narrative, Assessment Plan Table (Appendix V), Test Blueprint Table (Appendix VI), pre/post-assessment instruments, scoring key/rubric.
Appendix V Assessment Plan Table

	Learning Goal/Objective
	Assessment
	Format of Assessment
	Adaptations

	1a
	Pre-assessment
	
	

	
	Formative
	
	

	
	Summative
	
	

	1b, etc.
	
	
	


Appendix VI Test Blueprint

	Objective
	Test Item Numbers
	% of test

	
	Literal
	Inferential
	Critical
	

	1
	2
	
	5
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


Example:

Goal: 1 - Understands the structure of U. S. government

Objective: 1 - After studying the structure of U. S. government, the student will be able to 

Test item: #2 – Short answer: List five functions of the presidency. 

Test item #5 – Essay: Describe the purpose and responsibilities of each major branch of the federal government. Analyze a case study concerning the functions and responsibilities of each branch of federal government. 

Each item on your pre/posttest should indicate the correct answer (or scoring rubric for essay, diagram or calculation items) and the level of the item (literal, inferential, or critical).

Assessment Plan Rubric

	TWS Standard:  The teacher uses multiple assessment modes and approaches aligned with learning goals/objectives to assess student learning before, during, and after instruction.

Rating →

Indicator↓
	1

Indicator Not Met
	2

Indicator Partially Met
	3

Indicator Met
	4

Indicator Exceeded

	Alignment with Learning Goals and Instruction
	Content and methods of assessment lack congruence with learning goals or lack cognitive complexity.
	Some of the learning goals are assessed through the assessment plan, but many are not congruent with learning goals in content and cognitive complexity.
	Each of the learning goals is assessed through the assessment plan; but some assessments are not congruent with the learning goals in both content and cognitive complexity.
	Each of the learning goals is assessed through the assessment plan; assessments are congruent with the learning goals in content and cognitive complexity.

	Clarity of Criteria and Standards for Performance
	The assessments contain no clear criteria for measuring student performance relative to the learning goals.
	Assessment criteria have been developed, but they are not clear or are not explicitly linked to the learning goals.
	Assessment criteria are clear and are explicitly linked to the learning goals.
	Assessment criteria are clear and explicitly measure learning outcomes stated in learning goals. Assessment plan identifies tasks or items at different levels of cognitive complexity.

	Multiple Modes and Approaches
	The assessment plan includes only one assessment mode and does not assess students before, during, and after instruction.
	The assessment plan includes multiple modes but all are either pencil/paper based (i.e. they are not performance assessments) and/or do not require the integration of knowledge, skills and reasoning ability.
	The assessment plan includes multiple assessment modes (including performance assessments, lab reports, research projects, etc.) and assesses student performance throughout the instructional sequence.
	The assessment plan includes multiple assessment modes (including performance assessments, lab reports, research projects, etc.) that require integration of knowledge, skills and reasoning ability. Student performance is assessed throughout the instructional sequence.

	Technical Soundness
	Assessments are not valid; scoring procedures are absent or inaccurate; items or prompts are poorly written; directions and procedures are confusing to students.
	Assessments appear to have some validity.  Some scoring procedures are explained; some items or prompts are clearly written; some directions and procedures are clear to students.
	Assessments appear to be valid; scoring procedures are explained; most items or prompts are clearly written; directions and procedures are clear to students.
	Assessments appear to be valid; scoring procedures are explained; all items or prompts are clearly written; directions and procedures are clear to students. All directions and procedures are developmentally appropriate in content and language.

	Adaptations Based on the Individual Needs of Students
	Teacher does not adapt assessments to meet the individual needs of students or these assessments are inappropriate.
	Teacher makes adaptations to assessments that are appropriate to meet the individual needs of some of the students.
	Teacher makes adaptations to assessments that are appropriate to meet the individual needs of most students.
	Teacher makes adaptations to assessments that are appropriate to meet the individual needs of most students. Teacher is able to articulate why assessment adaptations meet the different needs of students.


D. Design for Instruction

TWS Standard:  
The teacher designs instruction for specific learning goals/objectives, student characteristics and needs, and learning contexts.
Task 
Describe how you will design your unit instruction related to unit goals, students’ characteristics and needs, and the specific learning context. You will develop a Scope and Sequence graphic representation of what you will be teaching each day, the activities, and time allotted for each.

Prompt
1. Results of pre-assessment. After administering the pre-assessment, analyze student performance relative to each learning goal. Use the Pre/Post-assessment Data table (Appendix VII) to depict the results of the pre-assessment and to allow you to demonstrate patterns of student performance. Describe the pattern you find and how it will guide your instruction or modification of the learning goals. 
2. Unit overview.  Provide an overview of your unit, using the Scope and Sequence Chart (Appendix VIII). Include the activities you are planning each day/period. Each activity should show the content being taught and the instructional strategy being used. Align each activity with the relevant goal/objective, using the code you defined in your Learning Goals and Objectives section. Make sure that every goal is being addressed by at least one activity and that every activity relates to at least one goal. The main purpose of the Scope and Sequence Chart is to demonstrate
· alignment with learning goals and objectives.

· organization (scope and sequence) of the lessons within the unit.

· variety of instruction, activities, assignments and resources.

3. Describe at least three unit activities that reflect a variety of instructional strategies/techniques and explain why you are planning those specific activities. In your explanation for each activity, include
a)  how the content relates to your instructional goals/objectives.

b)  how the activity stems from your pre-assessment information and contextual factors.

c)  what materials/technology you will need to implement the activity, and

d)  how you plan to assess student learning during and/or following the activity (i.e. formative assessment). 

The main focus of this prompt is to depict
· accurate representation of content

· appropriate and relevant activities, assignments and resources based on contextual information and pre-assessment data.

4. Technology. Describe how you will use technology in your planning and/or instruction. If you do not plan to use any form of technology, provide your clear rationale for its omission.

Directions
Address all prompts, using 3+ pages of narrative, Scope and Sequence Chart (Appendix VIII), and Pretest Assessment Data table (Appendix VIII).
Appendix VII Pretest Assessment Data
The table below will be used for recording raw data in Excel for your pretest and posttest. The Excel spreadsheet is available on the MGSED website. For this section of your TWS, you will collect data only for your pretest. You will collect posttest data (shaded cells) after you have taught your unit. For this assignment, just leave these “Post” cells empty.

Score each item with a numeric value (e.g. 1 = correct, 0 = incorrect).

To maintain confidentiality, identify students by code or number (not name).

Identify code for students in each subgroup (e.g. M = male, F = female).

Item numbers from the test will be matched to each learning goal/objective and will not be sequential.

	Student
	Goal/Objective 1
	Goal/Objective 2
	Goal/Objective 3

	
	Item #
	Item #
	Item #
	Item #
	Item #
	Item #
	Item #
	Item #

	
	Pre
	Post
	Pre
	Post
	Pre
	Post
	Pre
	Post
	Pre
	Post
	Pre
	Post
	Pre
	Post
	Pre
	Post

	A
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	B
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	C
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Total
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	


Appendix VIII Unit Scope and Sequence Chart

	Day
	Objective
	Activity
	Time


	Test Items

	1
	1

1

2
	Name of activity 1

Name of activity 2

Name of activity 3, etc
	15 min

30 min

35 min
	

	2
	
	
	
	

	3
	
	
	
	

	4
	
	
	
	

	5
	
	
	
	


Each activity should indicate the content and the instructional format.

Examples: KWL on Electrostatics; Engagement – identify variables in a pendulum and design experiment; 3-2-1 - on Natural resources

Design for Instruction Rubric
	TWS Standard:  The teacher designs instruction for specific learning goals, student characteristics and needs, and learning contexts.
Rating →

Indicator↓
	1

Indicator Not Met
	2

Indicator Partially Met
	3

Indicator Met
	4

Indicator Exceeded

	Alignment with Learning Goals
	Few lessons are explicitly linked to learning goals.  Few learning activities, assignments and resources are aligned with learning goals.  Not all learning goals are covered in the design.
	Most lessons are explicitly linked to learning goals.  Most learning activities, assignments and resources are aligned with learning goals.  Most learning goals are covered in the design.
	All lessons are explicitly linked to learning goals.  All learning activities, assignments and resources are aligned with learning goals.  All learning goals are covered in the design.
	All lessons are explicitly linked to learning goals.  All learning activities, assignments and resources are aligned with learning goals.  All learning goals are covered thoroughly at a variety of levels in the design.

	Accurate Representation of Content
	Teacher’s use of content appears to contain numerous inaccuracies.  Content seems to be viewed more as isolated skills and facts rather than as part of a larger conceptual structure.
	Teacher’s use of content appears to be mostly accurate.  Shows some awareness of the big ideas or structure of the discipline.
	Teacher’s use of content appears to be accurate.  Focus of the content is congruent with the big ideas or structure of the discipline.
	Content knowledge developed during the unit is clearly presented and is accurate. Content knowledge and development are in addition to content in textbook curriculum. Focus of the content is congruent with the big ideas or structure of the discipline.

	Lesson and Unit Structure
	The lessons within the unit are not logically organized organization (e.g. sequenced).
	The lessons within the unit have some logical organization and appear to be somewhat useful in moving students toward achieving the learning goals.
	All lessons within the unit are logically organized and appear to be useful in moving students toward achieving the learning goals.
	All lessons within the unit are logically organized and appear to be useful in moving students toward achieving the learning goals Opportunities for appropriate practice and review are provided.

	Use of a Variety of Instruction, Activities, Assignments and Resources
	Little variety of instruction, activities, assignments, and resources.  Heavy reliance on textbook or single resource (e.g. work sheets).
	Some variety in instruction, activities, assignments, or resources but with limited contribution to learning.
	Significant variety across instruction, activities, resources and/or assignments.  This variety makes a clear contribution to learning.
	Significant variety across instruction, activities, assignments, and/or resources.  This variety makes a clear contribution to learning and higher order thinking about the content.

	Use of Contextual Information and Data to Select Appropriate and Relevant Activities, Assignments and Resources
	Instruction has not been designed with reference to contextual factors and pre-assessment data.  Activities and assignments do not appear productive and appropriate for each student.
	Some instruction has been designed with reference to contextual factors and pre-assessment data.  Some activities and assignments appear productive and appropriate for each student.
	Most instruction has been designed with reference to contextual factors and pre-assessment data.  Most activities and assignments appear productive and appropriate for each student.
	Most instruction has been designed with reference to contextual factors and pre-assessment data.  Most activities and assignments appear productive and appropriate for each student. Content is connected to prior learning, everyday experiences, and other subject areas.

	Use of  Technology
	Technology is inappropriately used OR teacher does not use technology, and no (or inappropriate) rationale is provided.
	Teacher uses technology but it does not make a significant contribution to teaching and learning OR teacher provides limited rationale for not using technology.
	Teacher integrates appropriate technology that makes a significant contribution to teaching and learning OR provides a strong rationale for not using technology.
	Either 1) Teacher integrates appropriate technology that makes a significant contribution to teaching and learning and rationale for using technology is clear. OR 2) Teacher provides a strong rationale for not using technology in planning, instruction, and assessment.


E. Instructional Decision-Making

TWS Standard

The teacher uses on-going analysis of student learning to make instructional decisions.

Task
Provide two examples of instructional decision-making based on students’ learning or responses.

Prompt
· Think of a time during your unit when a single student’s learning or response caused you to modify your original design for instruction.  (The resulting modification focuses on accommodating the needs of a single student but may affect other students as well.)  Cite specific evidence to support your answers to the following:
· Describe the student’s learning or response that caused you to rethink your plans.  The student’s learning or response may come from a planned formative assessment or another source (not the pre-assessment).
· Describe what you did next and explain why you thought this would improve student progress toward the learning goal.) 
· Your modification should demonstrate
a) sound professional practice

b) appropriate modification for the demonstrated need of an individual student

c) congruence with the instructional goal (identify the goal being addressed).
· Now, think of one more time during you unit when another student’s learning or response caused you to modify a different portion of your original design for instruction.  (The resulting modification focuses on accommodating the needs of a single student but may affect other students as well.)  Cite specific evidence to support your answers to the following:
· Describe the student’s learning or response that caused you to rethink your plans.  The student’s learning or response may come from a planned formative assessment or another source (not the pre-assessment).
· Describe what you did next and explain why you thought this would improve student progress toward the learning goal. 
· Your modification should demonstrate
a) sound professional practice

b) appropriate modification for the demonstrated need of an individual student

c) congruence with the instructional goal (identify the goal being addressed).
Suggested Page Length:  3-4

Instructional Decision-Making Rubric
TWS Standard:  The teacher uses on-going analysis of student learning to make instructional decisions.

	Rating →

Indicator↓
	1

Indicator Not Met
	2

Indicator Partially Met
	3

Indicator Met
	4

Indicator Exceeded

	Sound Professional Practice
	Many instructional decisions are inappropriate and not pedagogically sound.
	Instructional decisions are mostly appropriate, but some are not pedagogically sound.
	Most instructional decisions are pedagogically sound (i.e. they are likely to lead to student learning).
	All instructional decisions are pedagogically sound (i.e. they are likely to lead to student learning).

	Modifications Based on Analysis of Student Learning
	Teacher treats class as “one plan fits all” with no modifications.
	Some modifications of the instructional plan are made to address individual student needs, but these are not based on the analysis of student learning, best practice, or contextual factors.
	Appropriate modifications of the instructional plan are made to address individual student needs.  These modifications are informed by the analysis of student learning/performance, best practice, or contextual factors.  Include explanation of why the modifications would improve student progress.
	Appropriate modifications of the instructional plan are made to address individual student needs.  These modifications are informed by the analysis of student learning/performance, best practice, or contextual factors.  Include explanation of why the modifications would improve student progress. Modifications differentiate instruction, not just serve as supplemental remediation and enrichment.

	Congruence Between Modifications and Learning Goals/objectives
	Modifications in instruction lack congruence with learning goals.
	Modifications in instruction are somewhat congruent with learning goals.
	Modifications in instruction are congruent with learning goals.
	Modifications in instruction are congruent with learning goals and demonstrate expectations that each child can learn high and worthwhile goals.


F. Analysis of Student Learning
TWS Standard

The teacher uses assessment data to profile student learning and communicate information about student progress and achievement.

Task
Analyze your pre and post test data to determine students’ progress related to the unit learning goals/objectives.  Pre- and post-test items must be identical to allow direct comparisons (see Assessment Plan). Use visual representatives and narrative to communicate the performance of the whole class, subgroups, and two individual students.  Conclusions drawn from this analysis should be provided in the “Reflection and Self-Evaluation” section (G).

Prompt
In this section, you will analyze data to explain progress and achievement toward learning goals/objectives (identified in your Assessment Plan section) demonstrated by your whole class, subgroups of students, and two individual students.

· Whole class.  To analyze the progress of your whole class, it is recommended that you use the 4x5 Excel template that you will find on the Student Resources section of the departmental website.  This assumes an 80% criterion for achieving goals.  (i.e. Students must score 4/5 items correctly to meet goal.)
· Using the 4x5 template (Appendix IX) create a table that shows pre- and post-test data on every student for every learning goal/objective. This table should show the number of items correct out of the number of items possible for each learning goal. It should also show the % correct for the total pretest and posttest.
· The 4x5 template will automatically calculate a graphic summary (Appendix X) that shows the extent to which your students made progress (from pre- and post test) toward the learning criterion that you identified for each learning goal or objective. (TWS – B)
· In your narrative, provide an overview of what the data tell you about your students’ learning in regards to goals/objectives of the unit.  Consider the following questions:  Were the goals/objectives achieved?  Were the goals/objectives appropriate?  Why did students possibly achieve differently for different goals?  What could you do differently as the instructor?  Can you explain why learning did or did not occur?  Can you identify evidence of the impact of your teaching on the students’ learning?  For the effect size, consider whether or not your score has any practical significance.   

· Subgroups.  Select a group characteristic (e.g., gender, performance level, language proficiency) to analyze regarding achievement of the learning goals/objectives.  
· Provide a rationale for your selection of this characteristic to form subgroups (e.g., males vs. females; high- vs. low-performers).  
· The 4x5 template will create a graphic representation (Appendix X) that compares pre- and post-test results for the subgroups on the learning goals.  Refer to Appendix IX for specific instructions on stripping the data into the two subgroups.
· Using the pre and post test data, provide an overview of what the data tell you regarding achievement of the learning goals/objectives for the two subgroups.  Consider the following questions:  Why did the subgroups possibly achieve differently for different goals?  Can you explain why learning did or did not occur?   What could you do differently as the instructor?   

· Individuals.  Select two students who demonstrated different levels of performance.  
· Explain why it is important to understand the learning of these two students.  
· Using pre and post test data and several examples of the students’ work (formative assessment)  draw conclusions about the extent to which these students attained the learning goals.   Consider the following questions:  Why did the two students possibly achieve differently for different goals?  Can you explain why learning did or did not occur?  What could you do differently as the instructor?
· Graphic representations are not necessary for this subsection.
· For each of these categories, be sure that 
· Your data are clear and accurate
· Data are clearly aligned with your learning goals/objectives
· You have interpreted the data to show you understand their significance
· You have identified evidence of the impact of your teaching on the students’ learning.
Note:  You will provide possible reasons for why your students learned (or did not learn) in the next section, “Reflection and Self-Evaluation”

.
Suggested Page Length:  3+ pages of narrative, include as attachments Pre/Post Test Data tables (Appendix IX), graphs of individual and subgroup performance on pretest and posttest, and examples of student work.

Appendix IX Pre/Post Assessment Data
Pre/Post Data:  Use the 4x5 template below for recording Pre and Post Test data in Excel (available online in the Student Resources section of the departmental webpage).

Score each item with a numeric value (e.g. 1 = correct, 0 = incorrect).

To maintain confidentiality, identify students by code or number (not name).

Identify code for students in each subgroup (e.g. M = male, F = female).

Item numbers from the test will be matched to each learning goal/objective and will not be sequential.

PRETEST
	Student
	Goal/Objective 1
	Goal/Objective 2
	Goal/Objective 3

	 
	1
	2
	3
	4
	5
	Total
	6
	7
	8
	9
	10
	Total
	11
	12
	13
	14
	15
	Total

	Student
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	1
	 
	 
	 
	 
	 
	0
	 
	 
	 
	 
	 
	0
	 
	 
	 
	 
	 
	0

	2
	 
	 
	 
	 
	 
	0
	 
	 
	 
	 
	 
	0
	 
	 
	 
	 
	 
	0

	3
	 
	 
	 
	 
	 
	0
	 
	 
	 
	 
	 
	0
	 
	 
	 
	 
	 
	0


POSTTEST

	Goal/Objective 1
	Goal/Objective 2
	Goal/Objective 3

	1
	2
	3
	4
	5
	Total
	6
	7
	8
	9
	10
	Total
	11
	12
	13
	14
	15
	Total

	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	 
	 
	0
	 
	 
	 
	 
	 
	0
	 
	 
	 
	 
	 
	0

	 
	 
	 
	 
	 
	0
	 
	 
	 
	 
	 
	0
	 
	 
	 
	 
	 
	0

	 
	 
	 
	 
	 
	0
	 
	 
	 
	 
	 
	0
	 
	 
	 
	 
	 
	0


Pre/Post Summary:  Using the 4x5 template your pre test scores, post test scores and effect size will automatically be calculated for this page.  You will need to complete the effect size section with the following information:  School Name, Instructor’s Name, Name of Course, Title of Unit, Date Unit Began, and Date Unit Ended.

Subgroups:   The pre and post test data will be entered automatically into two identical tables on the Subgroups page.  In the top table you will need to delete the rows for students who do not belong to subgroup A.  For example, if your subgroups are male and female students, you would delete subgroup A (female students) from the top chart.  For the bottom table you would then delete the rows for students who do not belong to subgroup B (male students).  Your data will be entered into a bar graph below the table.  You will need to change the title of the graph and the names of the subgroups in the table to fit your specific data.  Other suggestions for subgroups are:  high and low achieving students, regular education and special education students, English speaking and non-English speaking students.

Appendix X

Example Graphics for Individual & Subgroups Progress
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Analysis of Student Learning Rubric
TWS Standard:  The teacher uses assessment data to profile student learning and communicate information about student progress and achievement.

	Rating →

Indicator↓
	1

Indicator Not Met
	2

Indicator Partially Met
	3

Indicator Met
	4

	Clarity and Accuracy of Presentation
	Presentation is not clear and accurate; it does not accurately reflect the data.
	Presentation is understandable and contains few errors.
	Presentation is easy to understand and contains no errors of representation.
	Presentation is clearly organized, easy to understand, and contains no errors of representation. Data are comprehensive, including raw scores, mastery for each goal, summarized scores, and appropriate graphs.

	Alignment with Learning Goals
	Analysis of student learning is not aligned with learning goals.
	Analysis of student learning is partially aligned with learning goals and/or fails to provide a comprehensive profile of student learning relative to the goals for the whole class, subgroups, and two individuals.
	Analysis is fully aligned with learning goals and provides a comprehensive profile of student learning for the whole class, subgroups, and two individuals.
	Analysis is fully aligned with learning goals (mastery of each goal/objective) and provides a comprehensive profile of student learning for the whole class, subgroups, and two individuals. Analysis shows clear evidence of understanding which students learned mastered each goal.

	Interpretation of Data
	Interpretation is inaccurate, and conclusions are missing or unsupported by data.
	Interpretation is technically accurate, but conclusions are missing or not fully supported by data.
	Interpretation is meaningful, and appropriate conclusions are drawn from the data.
	Interpretation is meaningful, and appropriate conclusions are drawn from the data. Analysis is thorough and supported by appropriate tables and graphs.

	Evidence of Impact on Student Learning
	Analysis of student learning fails to include evidence of impact on student learning in terms of numbers of students who achieved and made progress toward learning goals.
	Analysis of student learning includes incomplete evidence of the impact on student learning in terms of numbers of students who achieved and made progress toward learning goals.
	Analysis of student learning includes evidence of the impact on student learning in terms of numbers of students who achieved and made progress toward each learning goal.
	Analysis of student learning includes evidence of the impact on student learning in terms of numbers of students who achieved and made progress toward each learning goal. Student work samples are used as evidence of their learning and reasons why they did or did not learn.


G. Reflection and Self-Evaluation

TWS Standard

The teacher analyzes the relationship between his or her instruction and student learning in order to improve teaching practice.
Task
Reflect on your performance as a teacher and link your performance to student learning results. Evaluate your performance and identify future actions for improved practice and professional growth.

Prompt

1. Select the learning goal where your students were most successful.  Provide two or more possible reasons for this success.  Consider your goals, instruction, and assessment along with student characteristics and other contextual factors under your control.
Be sure to include:

· Interpretation of student learning 

· Insights on effective instruction and assessment 

· Alignment among goals, instruction and assessment
2. Select the learning goal where your students were least successful.  Provide two or more possible reasons for this lack of success.  Consider your goals, instruction, and assessment along with student characteristics and other contextual factors under your control.  
Be sure to include:

· Interpretation of student learning 

· Insights on effective instruction and assessment 

· Alignment among goals, instruction and assessment
3. Reflection on implications for 
· Future teaching. Discuss what you could do differently or better in the future to improve your students’ performance.
· Professional development.  Describe at least two professional learning goals that emerged from your insights with the TWS.  Identify two specific steps you will take to improve your performance in the critical area(s) you identified. [Professional development refers to continued development of professional skills and understanding. This includes learning from books, workshops, conferences, other teachers, students and self-reflection.]
Suggested Page Length: 2

Reflection and Self-Evaluation Rubric
TWS Standard:  The teacher analyzes the relationship between his or her instruction and student learning in order to improve teacher practice.

	Rating →

Indicator↓
	1

Indicator Not Met
	2

Indicator Partially Met
	3

Indicator Met
	4

	Interpretation of Student Learning
	No evidence or reasons provided to support conclusions drawn in “Analysis of Student Learning” section.
	Provides evidence but no (or simplistic, superficial) reasons or hypotheses to support conclusions drawn in “Analysis of Student Learning” section.
	Uses evidence to support conclusions drawn in “Analysis of Student Learning” section.  Explores a hypothesis for why some students did not meet learning goals.
	Uses evidence to support conclusions drawn in “Analysis of Student Learning” section.  Explores multiple hypotheses for why some students did not meet learning goals.

	Insights on Effective Instruction and Assessment
	Provides no rationale for why some activities or assessments were more successful than others.
	Identifies successful and unsuccessful activities or assessments and superficially explores reasons for their success or lack thereof (no use of theory or research).
	Identifies successful and unsuccessful activities and assessments and provides a plausible reason (based on theory or research) for their success or lack thereof.
	Identifies successful and unsuccessful activities and assessments and provides plausible reasons (based on theory or research) for their success or lack thereof.

	Alignment Among Goals, Instruction and Assessment
	Does not connect learning goals, instruction, and assessment results in the discussion of student learning and effective instruction and/or the connections are irrelevant or inaccurate.
	Connects learning goals, instruction, and assessment results in the discussion of student learning and effective instruction, but misunderstandings or conceptual gaps are present.
	Connections between learning goals, instruction, and assessment results in the discussion of student learning and effective instruction are present but not clearly aligned.
	Logically connects learning goals, instruction, and assessment results in the discussion of student learning and effective instruction.

	Implications for Future Teaching
	Provides no ideas or inappropriate ideas for redesigning learning goals, instruction, and assessment.
	Provides ideas for redesigning learning goals, instruction, and assessment but offers no rationale for why these changes would improve student learning.
	Provides ideas for redesigning learning goals, instruction, and assessment but explanations for why these modifications would improve student learning are unclear.
	Provides ideas for redesigning learning goals, instruction, and assessment and explains why these modifications would improve student learning.

	Implications for Professional Development
	Provides no professional learning goals or goals that are not related to the insights and experiences described in this section.
	Presents professional learning goals that are not strongly related to the insights and experiences described in this section and/or provides a vague plan for meeting the goals.
	Presents a small number of professional learning goals but does not describe clearly how they emerge from the insights and experiences described in this section. Describes specific steps to meet these goals.
	Presents a small number of professional learning goals that clearly emerge from the insights and experiences described in this section. Describes specific steps to meet these goals.
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